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Introduction
This MSc¢ in Education, Early Childhood Practice and Froebel dissertation research
study focuses on exploring slow pedagogy in Early Childhood through a Froebel

Exploring Slow Pedagogy through a Froebelian Lens

THE UNIVERSITY
of EDINBURGH

(1782-1852) lens in Early Learning and Childcare (ELC). Examining slow pedagogy
through the Froebedian lens in ELC settings may result in a culture of collaboration,
agency and listening, which embraces all childeen having time to live and learn within
holistic, unhurried nurturing places. Slow pedagogy can be defined in the following
ways, where Cowan (in Clark, 2021:0pn) argues that it s “._something you do with
children, rather than to chiddren and something that has time for wonder and
uncertainty”; while Bateman (2021:npn) adds: "It is less about Bnear time...more
about full engagement in the flow of deep time™ (Clark, 2021:npn). Research from
Clark (2020:21), namely “Slow Knowledge and the Unhurried Child”, inspired and
stimulated this dissertation. Clark’s (2021) work invites others
(practitioners/parents/policy makers) to slow down and lock deeper into what slow
pedagogy means for children, It draws from a plethora of Froebelian literature
(Froebel, 1826,1847, 1856, 1885, 1887, 1908; Tovey, 2017, 2020; Bruce et al, 2019;
Bruce, 1991, 2012, 2020, 2021) where the opening quote is used to provoke deep
reflection

“We grant space and time to young plants and animals because we know
that, in accordance with the laws that live in them, they will develop
properly and grow well. Young animals and plants are given rest, and
arbitrary interference with their growth is avoided, because it is & that
the opposite practice would disturb their pure unfolding and sound
development; but the young human being is looked upon as a piece of wax,
a lump of clay which man can mould into what he pleases™ (Froebel, 1887:8).

Context
The literature review achieved an expl of slow pedagogy in relation to ELC
practice through a Froebelian lens, whilst encompassing relevant and theoretical
literature. The focus was aligned to four key themes which emphasises the importance
of "starting with the child’ and how ‘time’, “space’ and ‘place” are significant to bulld
capacity and focus on knowledge around research of slow pedagogy and how this links
to Froebel’s philosophy and modern-day principled practice. It also raised concerns
through the theme of measurement and neoliberal constructs.
Beginning with the Froebelian principle of “starting with the child’ - as Bruce (2021)
explaing, “what children can do (rather than what they cannot do) is the starting
point in a child's education® (Bruce, 2021:142). Additionally, Bruce asserts, “begin
where the learner s, not where you want them to be, or they ought to be” (8ruce
2021:143), Furthermore, Sruce resterates that “the focus is on what children can do,
and it is not about deficit” (Bruce, 2021:144),

Limited literature was found supporting practice research of slow pedagogy through a
Scottish context within Early Years settings. However, Realising the Ambition, Being
Me (RtA) (Education Scotland, 2020) - advocates “starting with the child” (Education
Scotland, 2020:65). The nauonal gu-dmce discusses the “basic principles” to support
“Responsive and | [ ing through child-c d pedagogy In p
(Education Scotland, 2020: 63). It also states that “much of what we now take for
granted in Early Learning and Childcare has its origins in Froebel's ideas™ (Education
Scotland, 2020:102).

The literature also revealed negative factors such s a culture of measurement,
where Roberts-Molmes (2020) states that neoliberalism “attempts to reduce Early
Years education into a ‘school readiness’ factory that prepares young children for
success In primary school tests” (Roberts-Holmes, 2020:170)

In addition, Rosa (2016) highlights growing concerns regarding young children’s
learning: “We will have to be a little faster, more efficient, more innovative, if we
want to maintain our place in the world.... In fact, success, strength and efficiency in
the present are directly proportional to the strength of the compulsion to escalate
the future” (Rosa, 2016:407), Clark (2021) agrees and claims that the pressures to
hurry children are focused on finance, and not necessarily pedagogy or soclal
concepts: “Children are viewed as human capital or future human capital within a
neoliberal world view” (Clark, 2021:npn)

Additionally, the desire for a slower pace is not new — evidence from Holt (2002)
shows that children learn better at a slower pace and for this reason he called for
“slow schooling™ (Holt, 2002:9). Additionally, Honoré argues that there is a problem
with “academic hothousing” (Monové 2008:63), as parents accelerate childhood for

of quick k dedge through rote Iumlu This could link to the wmmgs of

Bruce (1991) where she notes, *, vnln d by the general philosophies of
life that are dominant in cur seciety” (Bruce, 1991:119)

| Green, D., (2021) Summary of MSc in Education Early Childhood and Froebel Dissertation |

The work of Froebelian Helen Tovey (2017) is considered
useful, as Tovey adds, “the use of adults’ time is crucially
linked to children’s growing ind dence and aut y"
and that “Froebelian educators create long periods of open-
ended uninterrupted time...". Therefore, “time is not “filled’
but is freed from all unnecessary interruptions” (Tovey,
2017:42).

Methodology and Ethics

The epistemology and ontology are discussed prioe to the research design, followed by
documentation of the data collecti hods and p dures, and the data analysis,
This continues with converse positionality and hi bedore 1% on o
ethical considerations, limitations, and the conclusion. MacNaughton and Hughes
(2008:56) advise that “as your research progresses through new cydes, you should
return regularly to the literature”, which s an ongoing tool that supports this research.
The aim of this study was to explore siow pedagogy through a Froebelian lens and the
following research questions were examined by higher education student and eacly
childhood practitioners as participants,
1. What is your understanding of the concept of ‘slow pedagogy’?
2. From your understanding, what would ‘slow pedagogy” practice look like in ELC?
3. In what ways do children in your setting have the freedom to decide how, where and
when to spend their time?
The methodology used for this research study is qualitative, using narrative and
participatory methods to gather data. Howe (1985) asserts that qualitative methods
provide dear forms of values which show methodological intervention results. In
addition, “qualitative data is not expressed numerically” (Tisdall, Davis & Gallagher,
2009:228), therefore, the plan & for the data to provide real stories with information
gathered from real people.
The use of research codes of practice from the British Ed ional R h Aath
(BERA) (2018) and the United Kingdom Research Integrity Office (UXRIO) (2009) were
wnnd to and omhrimd at each stage. In addition, all Covid-19 guidance (Scottish

and Uni y of Edinburgh) was adhered to.

L)

Findings
This research study enabled and cultivated a platform of resources for the participants who were
Higher Education Students/Practitioners. it collated the voices of particip through refl of
practice and the findings show how practice correlates with this research and theory.

A selection of findings from participants showed their perceptions of what slow pedagogy means to
them. by explained “slow pedagogy to me means pausing and taking time to build relationships
with children, funlhandumxﬂuwﬁnwloul and wider community. We take time to
observe the b y of children's individual |

This connects with the Froebelian principhe of nbthmhlm matter” which are " of central
importance in a child's Iife” whilst expressing the importance of the amomws learner” (Froebel
Trust, npa).

Partiopant Rose responded “I would describe slow pedagogy as the p of recognisi
children’s need for space and time, to mould andmulhcmmu\thlrm lumln;mwy
Itis the ability to support children’s exploration of the world around them at a pace which is right
for them. For practitioners this means slowing down, allowing ourselves to be in the moment with
the child and work with them in a non-didactic manner”

This aligns with Payne and Wattchow’s (2008) “time, and our experiences of it, which warrants
attention of ‘place™ (2008:25).

Lilly added a further significant aspect, “we need to think what slow pedagogy means for
practitioners, children and families. It's not just an approach, it's like a way of living * Which makes
connections with Tovey (2017), where she discusses that the “Froebelian approach is not a
method...it is underpinned by key principles” (Tovey, 2017:2)

The discussions end in opposition to neoliberalism and the hurried culture of The
outcome of this research study chapter is in agreement with Clark (2020) ~ that there is a need for
“transformative change” and a strong belief that ELC practice can draw upon the key messages
within the findings of this research, including this pertinent key message from Bruce (2021), who
invites the “reconnection of Froebel’s principles and practices” (Bruce, 2021:145),

Liebschner (1992), drawing from Froebelian ideclogy, notes that:”, nouomolfn«hmhom
ething, freedom from rote k g and freedom from inapprop g led Froebeltoa

McNair “there is an expectation that children will do certain
things at certain times” and argues that in early childhood
“children need this time and space to pursue their

own interests” (2021:npn).

more positive notion of freed: ly freedom for children to particip oo* , 10 act, to
observe, mpmmmwwuM!lmwabwbmwedpnlukmmodd
learning” (Liebschner, 1992:66).

Conclusion
The research study identified areas in practice where there are clear links and connections with
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slow pedagogy and Froebelian principles through practice. It was found that there is kmited
research within the Scottish context of exploring slow pedagogy in practice through a Froebeli
lens. It answered the research aim and questions and the findings revealed that each participant’s
definition of slow pedagogy had strands of different elements which were relevant and valid, and
2 inder that slow pedagogy, Nke Froebelian philosophy, is not a structured method, The focus
group participants brought a wealth of discussions and became fully immersed in the study,
Discussions and findings unearthed many fusions with research and theory to ELC practice. Clear
links were revealed which showed el of slow pedagogy from practice, such as Marvellous
Mealtimes (a local authority approach to Itimes) and the freedom to explore space and place,
although some restrictions due to Covid-19 were having a negative impact. Participants identified
that | envi lent th ves to slow practice, in opposition to feeling hurried and
completing tasks which some indoor spaces were found te show this. The findings also discovered
2 need for more shared vision and clarity where peinciples inform and underpin practice, findings
show a need for opportunities 1o have team discussions and come to a consensus of what quality
practice is and what words and concepts mean for each early leomln( wmmumny
This research study, while small in scale, will rib
policy, practice and research.
The partidpants’ enthusiasm to learn more and share slow pedagogy through a Froebelian lens
within thelr ELC settings Instigated a future project which is planned to enable further development
through a Scottish local authority ELC practice context, The project is called Implementing Slow
mmumlmwr‘"‘ through Froebelian Principled Practice’ which is a

inp ip with Alison Clark and funded through the Froebel Trust,

on




Education

Through the Scottish Context
(Extract from: Green, 2021)

Realising the ambition:

Within our Scottish Government Practitioner Guidance, RtA (2020) space is a k Ntionol procice guidance
factor which holistically interconnects and works alongside interactions and

experiences. Additionally, it discusses each of the elemespace, experiences
and interactions; as being part of the environment in terms of more than the
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Scotland, 2020:31).
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Creating Project Poster to support implementatﬁc

Improvement Project

‘Implementing Slow Pedagogy into ELC through Froebelian
Principled Practice’

Setting: Collaborative Project:

Priority Area: Froebelian Principled Practice: What Matters to
Me: Marvellous Mealtimes and Nature.

Impact

« Slow pedagogy in Early Leaming and Childcare
(ELC) settings may result in a culture of
collaboration, agency and listening, which embraces
all children having time to live and learn within
holistic, unhurried nurturing places.

« Presentations, Market style informal sharing of
projects, academic posters and project books will all
be produced to document any impact.

Methods

« The use of observation, narrative and participatory
methods will be used to gather data

« What are the Findings and Discussions telling us?

« The plan is for the data to provide real stories with
information gathered from real people: Children,
families and staff teams: learning together to
promote autonomy and unravel and be reflective in
practice to promote quality with our children, families
and staff teams,

« Intentionally making Froebelian principles explicit
connections with theory and practice

e Measure: 100% of Project ELC settings are demonstrating

progress in slow pedagogy practice as evidenced through
observations.

=

Rationale

The main aim of this study is to examine Slow
Pedagogy through Froebelian Principled Practice .
Research from Clark (2020:21), namely Slow i,
Knowledge and the Unhurried Child, inspired and —
stimulated a dissertation titled Exploring Slow
Pedagogy through a Froebelian Lens (Green, 2021).
Clark's (2021) and Green's (2021) work invites others
(practiioners/parents/policy makers) to slow down
and look deeper into what slow pedagogy means for
children.

Methodology

« A significant ontological position for this research will be
the viewpoint that "children are competent agents who |
actively contribute to shaping the social world through
everyday activites” (Gallagher, 2009:67)

« The theoretical perspective of critical inquiry is applied.
where the participants reflect on the nature of practice to
inform the social reality and the participatory element of
being.

« The epistemological position within this study is that of
constructionism

« The methodology used for this research study is
qualitative., using observation, narrative and
participatory methods to gather data

Aim
This aim of this study is to examine: ‘Implementing Slow
Pedagogy in Early Learning and Childcare Settings through
Froebelian Principled Practice’.

The following research questions will be asked within our staff
teams and observed and reflected through practice:

1. What is your understanding of the concept ‘slow pedagogy'?

2. From your understanding, what does “slow pedagogy”
practice look like in ELC?

3. In what ways do children in your setting have the freedom to
decide how, where and when to spend their time?

4. Through observing and reflecting in practice your Froebelian
principled practice, in what way does this connect to slow

Timescale

. Lo through the imps plans in August 2021

* 3 x Staff workshops (Alison Clark) on Slow Podagogy Soptember
2021 January and March 2022

* Throughout the year each establishment collates quality deep
observations through the lens of the child and staff create fortnightly
checks in regard to reflections of the practice.

* Jan 22 Update Froebel Trust Feb 22 Authority Slow Pedagogy CLPL

* Throughout the year Lead Froebelian supports settings with a minimum
monthly visit and on an open consuitancy basis

*  April: collate through qualitative date and presentation of findings

*  May 2021: Deliver a collective Keynote and presentation at cur Falkirk
Froebel Festival (Al Leads in each establishment and (Alison Clark).

o June 2022 - Write up a report to support the implementations and
findings of this project (submit to Froebel Trust)

Scope

« This project will be implemented in three Falkirk
ELC Settings.

« This project, while small in scale, will contribute
towards several potential implications on policy,
practice and research.

« Children and families are at the heart of
Froebelian principled practice and will be
consulted through every stage with a 'starting
with the child” approach.

« Due to this being a collaboration and funded
project, the findings will be shared within our
authority and wider.

bonna Green.. Falkirk =Froebel




Driver

Diagram

Driver Diagram

Aim

By September 2021 3 x
Early Learning and
Childcare Settings will
Implement a Slow
Pedagogy Project
supported through
Froebelian Principled
Practice.

By June 2022, 3 x
Falkirk ELC Settings will
have embedded an
aspect of Slow
Pedagogy through
Froebelian Principled
Practice.

Primary Drivers

Secondary Drivers

Rights of the Child
UNCRC, 1989

approaches

Pedagogical <

Community

Family & —

Shared Froebelian Principles

« Autonomous learners
The Value of Childhood in its
own Right
Relationships Matter
Unity and Connectedness
o Creativity and the power of
symbols
« The central importance of play
+ Engaging with nature
« Knowledgeable nurturing
Educators

Time

Space

Place

Freedom with Guidance

Change ldeas

Examining the Froebelian principle as articulated by the Froebe! Trust,

« Here is an example of one element: ‘Starting with the
child' - as Bruce (2021) explains, “what children can do
(rather than what they cannot do) is the starting pointin a
child's education” (Bruce, 2021:142). Additionally, Bruce
asserts, "begin where the learer is, not where you want
them to be, or they ought to be™ (Bruce 2021:143).
Furthermore, Bruce reiterates that "the focus is on what
children can do, and it is not about deficit” (Bruce,
2021:144).

Increase whole team practitioner knowledge of Slow Pedagogy and how
this links to Froebelian Principled Practice to fuse theory and practice.

Use Froebelian Principles as articulated by the Froebel Trust to support
building a shared vision and values which underpins Froebelian
approaches and philosophy.

Each setting will use the (Clark, 2020) professional reading chapter and
Clark 2021 Slow pedagogy webinar to build collective knowledge to
support reflections.

All Early Learning and Childcare setting communities will examine the
following questions to support the change ideas which will come from the
reflections of the questions and practice.

* 1. Whatis xow understanding of the concept ‘slow
pedagogy’?

« 2. From your understanding, what does ‘slow pedagogy’
practice look like in ELC?

« 3. In what ways do children in your setting have the freedom
to decide how, where and when to spend their time?

« 4, Through observing and reflecting in practice your
Froebelian principled practice, in what way does this
connect to slow pedagogy?

- o3 | i N N | | — L Il
LU A OITTITTL. T AINTN T TUTUCTI




Timeline

Froebelian Slow Pedagogy Project
Timeline and implementation stages/ significant events

We would like to use the element of the academic year 2021-22 to complete the
following project: “ Implementing Slow Pedagogy in early learning and childcare settings
through Froebelian Principled Practice”

The project will commence in August /September 2021which will be incorporated into
each of the 3 x Froebelian settings improvement plan for 2021-22. Collective
Collaboration.

Marvellous mealtimes (Lunch and snacks) the connection between slow
pedagogy and Froebelian principles through process and place - slow food for under

three year olds

Marvellous mealtimes (Lunch and snacks) and the relationship to the
connection with Froebel’s Principles to time and space through the lens of the child.

Nature — enabling autonomy and choice of being whilst in nature — sense
of place, unhurried slow knowledge opportunities that nature can bring — Connecting
slow pedagogy with Froebelian Principles (off- site — on site )

*It is hoped that there will be no disruption in carrying out this research proposal from
coronavirus (Covid-19). All guidance will be adhered to, and this has been considered

throughout this project.
Donna Green: Falkirk Froebel




Professional Reading and Webinar Provided to

Project Leads to share within their Teams

Please find the Literature: Chapteréhdlink below to provide our reading and in addition a webinar from

lfAaz2y /fFN]JQa NBaAaSIFNDODK 2y aaf2¢g LISRIFII23Ie¢ o/|f

resource to explore

Please access the literature link for a free download
Chapterp W¢ 241 NRa | f A& SAOiyTEns®rimdd Eardy ERildhSod @ Engladditedo 1
by Claire Cameron and Peter Moss.
https://www.uclpress.co.uk/products/128464

Froebel Trust Conference: Webina021: Growing through pla{06.03.2021)

Slow Knowledge and the Unhurried Child: Time for Slow Pedagogies in Early Childhood Education.
Speaker: Alison Clark (University of South East Norway)
https://www.froebel.org.uk/trainingand-resources/webinarsand-short-films

N


https://www.uclpress.co.uk/products/128464
https://www.froebel.org.uk/training-and-resources/webinars-and-short-films

| “Time is not ‘filled’ but is freed from all
unnecessary interruptions” (Tovey, 2017:42).

G frocbel

Froebelian
principles

Unity and connectedness Creativity ond

the power of symbols

Clark claims there is a need for
“transformative change”, contending that
“listening has become counter-cultural in

a system driven by measurement” (Clark,
2020 134)

Clark advocates that “Ilstenlng can be
understood as an integral part of valuing
the difficult to measure" (Clark 2020:134).

Friedrich Froebel
advocatedd 0 K 4
child should, from
the verytime of
birth, be viewed
In the accordance
with his

nature, treated
correctly, and
given thefree, alF
sided use of
hisLJ2 4 S N& £

(Froebel,1908:21),

U’

The Froebellan Prmuples can support, guide and
reflect and always go back to the literature, .

The central importance of play

Au tonomousleo ners

value of childhood
(t ownr gh(

"i

Rolot ionshi ps matter

“...Both these notions of freedom from
something, freedom from rote learning and
freedom from inappropriate teaching led
Froebel to a more positive notion of freedom,
namely freedom for children to participate, to
choose, to act, to observe, to play and above
all to be allowed time to absorb new
knowledge at their own speed of learning.”
Liebschner, J. (1992) A Child’s Work: freedom




Making links to Slow Pedagogy

A Calming
atmosphere

A Space
A Time
A Unhurried

A Placec sense
of belonging

GX. 20K GKSasS y20A2
something, freedom from rote learning
and freedom from inappropriate

teaching led Froebel to a more positive
notion of freedom, namely freedom for
children to participate, to choose, to act,
to observe, to play and above all to be
allowed time to absorb new knowledge
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practice. Cambridge: Lutterworth Press, 66.
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me time to concentrate on
whatever catches my attention

Scotland, 2020:31).
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Samples of significant qualitative findings to inform
thinking

Ta
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rushed our mealtimes were and look at ways to slow it down. Freedom for children|to
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Our Project Aim

This aim of this project is to examideplementing Slow Pedagogy in Early Learning and
Childcare through Froebelian Principled Practiwhere the following practitioner enquiry
guestionswill be asked in each project setting.

M® 2 KFEGO A& @2dzNJ dzy RSNRGIFYRAY3 2F GKS 02y OSLII WwWali
H® CNRBY @2dzNJ dzy RSNE U YRAY3IZ gKIFIG ¢2dA R watz2g LIS

3. In what ways do children in your setting have the freedom to decide how, where and when to spend their
time?

4. Through observing and reflecting your Froebelian principled practice, in what way does this connect to sl
pedagogy?



What do our findings show us?

-

n

What is your understanding
to the Concept of Slow
Pedagogy?

4 i
Each setting made this

personal to their project e.qg.

concept of slow pedagogy Ir

and with nature or through
Marvellous Mealtimes

specific to their project focus

—

A\ 4




ELC Practitioners

collective response: M - Th ke o s e . E LCC
Our shared concept of Slow ' - 22%of our pracitoners felt hey hod high levlsof e ST MLk
. NN knowledge. i ) oo : . B b Meskimey
Pedagogy at Bantaskin ; g 56% of urpractitioners hod linied knowlecge R C ; - - ELC Centre our vision for children is to
! 22% of our practitioners had no knowledge ot all SIOW PEDAGOGY foster their learning and development in a holistic
CHILDREN'S CHOICE way. To shift away from fast Knowledge with
Qur shared satement: : # : Th ting lead d CHILDREN'S VOICE quantitative results to one that is value driven and reniv Slow Pedagogy -
Slow Pedagogy is the practice of understanding - s 4 . e setting leads used a HOMELIKE b hild ! | d bl
children’s need to engross themselves in their - i scale to indicate gives children time, place and space allowing them | e b
individual interests, without the constraints of . | practitioner’s knowledge to make connections, reflect on their own thoughts Frecktl
DrRCHGners &5 ot Uoecessarny WUSIUpEa and Ideas and focus on the here and now. Marvellous Meatires
child’s exploration with their ownyagendagnd Thoughtful and attentive practitioners will support . s Dbl
attempt to rush a learning experience. Instead, slow, deep and mindful learning experiences that i gy
We”’:“‘“ observe a{j\d be paesenf_lwitrr\‘ the Chh”d move toward investigation, conversations and i o i,
in the moment, understanding that throu, . ), : " 2
deep engagement, a child is a%le to develgp and encouragement of children’s autonomy. Emphagls is ‘,Fff?’.'l Froebel
accomplish their learning needs, at a pace which % placed on children and communities, collaboration i
is individual to them. We' can assist with this by Response to QU estion 1 that will support creativity and self knowledge and
bl

p{ﬁ\élding %pen ended materiﬁls_, w}th whéch the 3 I 2 v Y

child can choose to support their play and we X » ; =

must listen to the chik;)?ntensively’? Fl"/oebel P e < 5 v L e 2 Thelr conce pt Of SlOW PEdagogy
recognized the need for children to have 4

freedom to explore the world around them and
so too must we trust the agency of the child to
unravel their aspirations and needs in their own
way and in their own time.

critical thinking.

“1 believe that he who sows utopia will reap reality”
Carlos Petrini

Each ELC Settings Collated a collective Response to Researc
Question One:
1: What is your understanding to the Concept of Slow Pedagog)

Donna Green: Falkirk Froebel



¢KS /2yOSLII 2F {24

Key points/findings:

A Value based

A9QYLIKI&aira 2y (0KS KSNB | yR
further appreciation of the past to inform the present ar
although the future is important so is the present.

A Time: is time filled or is it freed?

A Pace self regulation/ hurried or unhurried who sets the

pace.

A Place sense of belonging

ASpacef 221 AYy3 G GKSAS (KN«

A Freedom: exploring this further through the Froebelian

concept of Freedom with Guidance

b4

t SRI
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Exploring Collective Concepts of Slow Pedagogy linking wit
Froebelian Principles

A Slow knowledge is value driven and recognises the
Importance of time, place and space for every child whilst
enabling them to make connections, reflect on their own
thoughts and ideas. Where adults are present and value beil
which enables rich observations and attuning to

A Knowledgeable, nurturing adults embrace slow, deep and
mindful learning experiences that support creativity,

Investigation, conversations, listening and encouragement of
OKAf RNBYyQa Fdzizy2Yeée gAIK | dzi®
nurturing interactions naturally. '

A Unfolding learning and development in a holistic way that
FILOAEAGIGSa OKAf RNBYQa | &LJA
Interests and build capacity of knowledge with real life
experiences and play, drawing on the concept of freedom wi
guidance.

Donna Green: Falkirk Froebel




What are our findings telling us?

-

b

n

Question 2: From your
understanding, what
R2Sa WYat 2g¢

practice look like in ELCT.

)

4

a

S
Each setting made this
personal to their project e.qg.,
concept of slow pedagogue i
and with Nature or through

Marvellous Mealtimes specifi

A\

to their project focus

.

™
>4

4




Question 2: Each setting collated their own

responses:
CNRBY &2dzNJ dzy RSNE Ul Yy RA
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ELCC Practitioner Reflections from Research Question 2

Things we do well:

Our open lunches encourages children’s autonomy where they are supported to self serve their choice of foods and pour their own drinks.
Children’s confidence and self help skills have grown as they help to set the table with placemats, cutlery and a glass. Staff are mindful of
seeing what a child can do and starting from there. We have different lunch sittings so children are not rushed to come for lunch and are
able to choose who they sit with and for how long.

Children are involved in baking and cooking experiences a few times during the week.

?taff sit ahnlc‘ijhave lunch with the children, role modelling manners and engaging in meaningful conversation to develop positive eating habits
or our children.

Lunch menu displayed at entrances and put onto twitter weekly to keep parents informed of what children are having for lunches.
Future possibilities:

More ownership for children when putting together the shopping list for larder items and cooking /baking experiences. Look to identify gaps
in our current menu where the larder produce could support a more enjoyable mealtimes that all children could enjoy.

To support sustainability look to grow our own fruit and vegetables, cascading slow pedagogy to the outdoors.

Make connections with children’s home environments through adding photos of mealtimes from their own homes.

Create a food policy that involves children and enable staff, children and parents/carers to understand their commitment to ensuring our
mealtimes are truly Marvellous.

To support our larder money look to community initiatives: Local food banks that may donate out of date foods such as flour, corn flour etc
for playdough. Contact local supermarkets with regards to food parcels.

ELC
Common Threads
from practitioner
reflections
Responding to
Question 2: Our
understanding
what slow
pedagogy
practice look like
through nature

* Children are given time and space to
explore at their own pace.

* Freedom to return to and revisit their
prior learning.

* Children are able to direct their own

learning through exploration and
personal space.

* Children use their senses to explore
the natural world and are able to
create their own wonder and
curiosity.

* Adult’s presence is enhanced, without
themselves feeling rushed.
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A collection of key findings in response to research question 2

Key words used, 3 x settings:
Time, Space, Pace, Freedom, Choice, Respect, Trust, Listen, Learning, Play, Real Life

A Children are given time and space to explore at their own pace.
| have Time and Space to explore at my own Pace.

A Freedom to return to and revisit their prior learning.
| have the Freedom to return to and revisit my prior Learning.

A Children can direct their own learning through exploration and personal space.
| can direct my own learning through exploration and personal Space.

A Children use their senses to explore the natural world and can create their own wonder and curiosity.
| use my senses to explore the natural world and | can create my own wonder and curiosity.

A Staff are mindful of seeing what a child can do and starting from there. .
L fA1S 6KSY I RdzA & NBALISOG YR FLILINBOAIFGS ¢gKFGO L Ol

focus however, the here and now is important to Pa@a Green: Falkirk Froebel
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and is causing a ripple effect

A Staff spend time with the children, role modelling, listening, observing and engaging in meaningful conversation whi
support the element of building positive relationships and attuning to each individual child.

| like when adultd.isten to me, Talk to me, Show naad Watch meas | build positiv&kelationshis with people whdv/alue,
Trustand Respect mel also like thaadults Learn from Mend think aboutwhat that Means to Me

A The rhythm of the day focuses on each individual child enabling freedom of time and pace opposed to being rushec
YR R2YAYIlI 0SR 0& (KS I Rdz 6§Q&a F3ISYRI ® 9y O2dzN} 3Sa OK

| have theright to makeChoicesn relation towhere, whenandhow | spend mylimeand who with throughoutMy Day.
| have theright to access sensitive, nurturing knowledgeable adulibo Embrace Learning Togethand Caring for Me

Aoyl oftS OKAftRNBYQa LI NIAOALI GAZ2Y YR LISNRLSOIAGSaE (2
experiences through real life and play support learning, deep engagement, opportunities to wallow, be curious and
creative in all aspects of place in the Early Years Community, in nature and beyond.

| have theright to be involvedin Real life experienceand Playto supportmy learningand understanding of my world

Donna Green: Ealkirk Erachol
e




"Every child has the right to express their views,
feelings and wishes in all matters affecting them, and to
have their views considered and taken seriously. This

right applies at all times'" - UN Convention on the Rights of
the Child, Article 12

What does this Project Mean to Me?

—all
—arit



What
Matters
to Me?

Dear e,
It was lovely to join th¢  le Stars room today and see you at snack time.

You were doindpts of pointing to decide what you wanted to eat from the snack tabiden self-serving
82dzNJ F22Rd [ 2dz 4aSt SOGSR aoNBlFRauAO]a¢ GOKSSaSE
Youindependently carry your plate and select a seat at the table

| noticed you ardearning to use the food tongs to pick up your fo@hd Allana was giving you a little help
with this. You have fantastic skills as you managed to pour your milk from the jug into your éapimes |
noticedyou like to dip some of your food into the milk before eating iThis was similar to what you did wit

the breadsticks agou liked to dip them into the soft cheese prior to eating

Whilst at the table one of your friends said she likes crackers and you replied, t A 1 S  OMiEnGuS
had finished all the food on your plate, | noticed you held your plate up to show Allana and then you fini
drinking your milk beforgutting your cup away then returned to put your plate away.

Allana said would you like me to help with washing your hands and face and yod $aid,O y R2 A
off you went to the sink and got your hands all washed.

It was very interesting to see that after snack you went on to playl@iscdbf food came into your playFirst

82dz 6Syd G2 0GKS 06t201 FNBlF adaLQOS YIRS | t2ft¢fe
G&W2NB¢éESX YR @2dz FRR FY2G3KSNJ 0f 201 daoAIISNE fAO]
G "OKSttS FYR aleés aLQ@S 320 LRLIO2NYE®

It was lovely to join yoat snack time and pla ee, thank you.

Love from

Donna

Donna Green: Falkirk Froebel
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What Matters to Me? through Froebelian the Principled lens

UNITY & CONNECTEDNESS: Lee is mahknegtionsand learning how everything isterconnectedin hisreal-life experiencesand his
playis supporting this.

THE VALUE OF CHILDHOOD IN ITS OWN\RIGHGthe currenthere and nowexperiences with Lee.

RELATIONSHIPS MAT Biificant Adults Peers , ReferencingHome¢ mum.

CREATIVITY & THE POWER OF SYMBOLS: Using thedyimtkdiasepresentatior lolly pop, popcorn.

THE CENTRAL IMPORTANCE OF PLAY: Transfemalge#perienceof lunch intoplay - making sense of his world through play.

ObD! DLbD 2L¢I Db!¢! w9Y ¢KSNBE 6SNBE a2YS StSYSyila GKNRdzAKe (K
possibly through grow your own: Considerations and possibilities to explore: Dollar Park currently have carrots indigardalte
maybe the community gardens at Larbert HS may have some? This could provide fledmfirstxperiences. Buying carrots at tbedl
shop. Preparing the carrots for snacks/lunches

KNOWLEDGEABLE AND NURTURING EDUCATORS: Building siapapiylafjogyand FroebeliafdPrinciplesalong withobservationto
inform apersonalisedstarting with the child approaclwhich attunes to Lee and gives thespect and valuef areciprocal relationship

AUTONOMOUS LEARNERS: Staff are identifying how to aantmlemy with Lee through the Marvellous Mealtime experience (snack
to which he is clearly seekimgh L Ol Yy R 2 ¢ihdependénceY éoifidence and sedsteemc are allflourishing through these
opportunities to enable Lee t@articipate and hisperceptionsto betruly valued




® Nursery is free flow, almost throughout the whole session

® When the children come into the nursery, they have the choice to decide if

they want to play outside or go straight inside, the outside area is open
all the time for the children, so they have the choice The children get

Q u eStI O n 3 : to choose if they want to eat lunch inside or outside.
I n Wh at Ways ® Three options for going into the community and the children have the
d O C h I Id re n I n freedom to decide - fully child led and not rushed or hurried.

. ® When children request to go somewhere or do something interesting in
yo u r Settl n g the community e.g. local shops, building constructions etc staff really try
h th to facilitate that this happens.

® Within our open lunches children have the choice and freedom when to
freedOI I l to come for lunch and control over what they want to eat and control to
. decide where they want to sit and leave.
decide how,
® Children’s voices are heard as they decide what they choose to eat,
Wh e re an d and personal power is encouraged as they decide what to make to
h d supplement the nursery menu.
. . p Children are free to make decisions over the time they spend at mealtimes
th e I r tl m ef) and to engage in meaningful conversation with staff and their friends.

® We are trying to offer the opportunity to ensure children can eat outdoors

if this is their choice but at present is inhibited by weather and staffing,

tending to happen in warmer weather.




1. Question

Key Question 3:
Do childrenin our setting
have the freedom to
decide how, where and
when to spend their
mealtimes?

The datatold us that:

82% responded A littletime.

18% responded A lot.

hyS aSidAy3Qa REGEY
beginning of the project

Donna Green: Falkirk Froebel

Tovey (2017) states that “the use
of adults’ time is crucially
linked to children’s growing
independence and autonomy”
and that “Froebelian educators
create long periods of open-
ended uninterrupted time...".

Tovey stresses an important element to the
freedom with guidance concept within our
Froebelian approachi inf r ee mov e me
choiceandself-act iLvity, are im
SELX 2NBR |d U0UKS]|
however, these should be within a framework
of guidance in which the role of the adult is
2017: 3

crucial o (Tovey,




A FROEBELIAN APPROACH

Froebel's
principles and
prdctice today

by Helen Tovey

Unravelling
21 WC
DdzA R |

FROEBEL ¥ TRUST

A FROEBELIAN APPROACH

Freedom with guiddnce

D R R R I N S Y

to freedom with guidance includes:

© 658 5680050088088 0000008000000000000000000c0ss0c0sEEEEsEESEBEIEBELSS

‘[The] child is free to determine
his own actions according

to the laws and demands

of the play he is involved in.
Through and in his play he

is able to feel himself to be
independent and autonomous'.

1 Liebschner 1992:69)

Freedom for Froebel was about helping children
to think for themselves, make choices, solve

problems and pursue their own interests and talents.

It was about allowing uniqueness and individuality
to flourish within a strong, supportive community.
In Froebel's kindergartens, children were free

to move, explore, play, create, participate and

to learn at their own pace.

However, freedom, he argued, cannot be given
to children; rather, they have to attain it for
themselves through their own efforts. Often this
involves a struggle. So, for example striving to do

@ Froebel's principles and practice today

Fig.2: Gaining skill involves struggle and practice,

things like mastering the use of tools develops

a sense of autonomy with less dependence on adults.
New understandings can open up new areas of
thought. Ultimately Froebel saw education as freedom.

Fig.3: A well-planned block area includes freedom
to choose and adult guidance in sharing the space.

Froebel's notion of freedom was not just licence

to do anything and everything. Clearly some
children's freedoms interfere with and constrain
those of others. Freedom can only operate within

a framework of responsibility and respect for others,
the resources and the natural environment.

Adult guidance was therefore central to Froebel's
notion of freedom. The adult played a significant
role as a sensitive guide helping children to gain
and use their freedom in worthwhile and mutually
respectful ways.

g area

d environment

Froebel’s notion of the adult making rich provision,
guiding children in their play and inter:
up possibilities

tions, opening
n, helping

ther than constrain

children develop autonomy and self-discipline within

a framework of respect for others remains a powerful

approach to: eedom is not just about removing
barriers, it requires opportunity and encouragemel

The role of t

adult is therefore essential in ensur

that all children's freedoms are protected.

Froebel’s principles and practice today

Donna Green;. Falkirk Froebel

5: Adults offer gu

in safe and effective ways

Helping children make choices
from a range of options, for example
supporting them in selecting the
resources they need for a particular
purpose.

Providing opportunities to move
freely, indoors and outdoors.

Helping children to do challenging
things for themselves, like using real
tools. This involves guiding children
in safe ways of using them.

Helping children to think for
themselves, listening to and respecting
their ideas. That's a good idea, shall
we try it?' "That's interesting, what
made you think that?",

Helping children develop self-
discipline through gradually
understanding the consequences of
their actions and the feelings of others.



What supports and
Informs our thinking

e,) Froebel
)( Trust

) vn A Froebelian approach

. Observing
young
| children

by Dr Stella Louis

%

Donna Green: Falkirk Froebel

How are observations
interpreted?

By using what we know about the child
through written records, photographs,
and films we can interpret what the
child is doing. This important process
involves us thinking about what we
have seen and striving to make sense
of it, helping us to figure out and gain
insight into how and what a child is
leamning. Our interpretations are likely
10 be subjective, based on our own
personal knowledge of child
development, cultural background,
relevant curriculum and our
understanding of what we observe,
Having regular opportunities 1o discuss
our observations with colleagues will
help us to think more deeply about our
unconscious biases.

Froebel Trust

Understanding the
individual

For Froebel, understanding the
individual child was dependent
on three things:

Equity - recognising, valuing and
supporting each child’s diverse
experiences, unique attributes,
qualities and ways of being

Equality - experiencing fairness
as their relationships with the
world around them expand.

Diversity - understanding the
relationship between the whole
of humanity and the multiphcity
of different groups that make
up that whole

Froebel Trust

How are observations
used?

Observations are used when we talk
with parents, carers or colleagues
about the child’s or baby’s
development, giving examples of
their play and learning. They can be
used for assessment and planning,
to inform individual learning and
interests, enhance the immediate
learning environment, or review a
child’s development and learning
over time in relation to relevant
curriculum frameworks,

“Observation is more than

watching, it means listening

carefully, being open and
wanting to know more.”

Tovey 2017: 112

Fig. 12: A child mixes
grass and o range of other
natural materials

oil, water,

Fig. 13: Two children pretending
to have imaginary tea - one
child is pretending to pour

the milk

0. b and c: A child taking great
1\ preparing wool - weaving under
and over and then starting a new row

“To observe without
reflection was ‘empty
observation” and could
never lead to real
understanding.”

Liebschner 1992: 141

Fig. 14: Two girls opplying what
they know to their play - wrapping
their hair with fabric

Fig. 15
mummie

group of girls playing
arrying their babi
and preparing a meal side by side
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Question 4: Froebelian
When reflecting through observation, in ~ Principles
what way does your Froebelian principled vvocmeene g
practice connect to slow pedagogy? e S

The central importance of play

Ga{f2¢g LISRIFII23Teé ftAyla KIFYR
our FroebelianPrinciples, Froebel recognised the

AYLI2 NIl YOS a@chompdad thel MaviyigQlie
freedom of choice over their own lives. They complemer
SI OK 2 { K &hidctdefing BFaSifiorferf

Engaging with nature

Knowledgeable,

nurturing educators
Autonomous learners

The value of childhood
in its own right

“Time is not ‘filled’ but is freed from all HeloiinsBiskmiiies
unnecessary interruptions” (Tovey, 2017:42). Lo

froebel.org.uk

Donna Green: Falkirk Froebel



When reflecting through observation, in FSCueai s o T e R e
what way does your Froebelian principled S atEs has wee green bits oh
& o AR

: the back. There are so
practice connect to slow pedagogy? many of them. Are they

seeds?

“Autonomous Learners”

UNCRC
‘Many aspects of
Froebelian — Y T I o o1 (cEuse pley
theory can be closely | |- g - TEn o SN, e pren
linked ‘\ i e L
with the practice of | '
cooking, Autonomous Learners
giving it an
important role e “We identify what children can do.”
e “Encourage them to be independent and praise them for their

to play in supporting

learnin d achievements.

dt hina? e “We encourage children to make choice during snack/lunch.”
AN ec}c ing e “Opportunity to self-serve and make choices.”
(McCormick 2012: e “Use language to model, support or challenge during food tim

153)

wonder? What would happen if?

_ e “Using cutlery and table manners.”
Donna Green: Falkirk Froebel



Engaging with Nature

The child who
has cared for
another living
thing.... is more
easily led to care
for [their] own
life’ (Froebel in
Lilley 1967: 128)

“That’s my Granny’s plants, | wanted to
grow carrots and green beans”. E

GCNRSO6S F2dzy R G4KS 3l NRSY
S I

LIS O
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Dollar Park

"This tree
feels funny,
smooth and
lumpy" F

/ 7 TURE:
Experience and
understanding of nature
and our place in (t, (s an
essential aspect of
Froebelian practice. Through
real life experiences,
children (earrn about the
interrelationship of all
living things. This helps
them to think about the
bigger questions of the
environment, sustainability
and climate change.




Unity and Connectedness

Connecting real life into play
experiences

‘Learning, Froebel argued, should be connected to children’s
own lives and experienced as a meaningful whole so that
children can connect new ideas to what they already know.

Start where the child is’.
(Helen Tovey 2017)
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Creativity and the Power of Symbols
andThe Central Importance of Pla

Creativity and the
power of symbols:

2 : ﬁ/

= o L-'rdor-
“wCipe Boogk

A

‘A new world of ideas
and objects opens before
him. For one begins to
understand that which

one strives to represent’.

(Froebel in Lilley

1967:87)

Donna Green: Falkirk Froebel
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= _Look_thehoat S mov. m—
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~~—”$¥M80L5-ereatwé5f is about
children representing their own -

= “ideds in their own way, support‘ed
—‘bmuﬁmm ament-and -
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dnd. make :

= ref(ect ons of everyefay li fe
= “community and culture become‘
avstract-and-nuanced.——

Using objects to
NELINSaSyl F22

Using creative
ways to enable
children to
revisit and
bring nature
back to the
setting
indoors.




Knowledgeable, Nurturing Educator

| Excellence (CfE) (Scottish Government,

“Role model.”

“Reflecting on our practice.”

“Rich, real life experiences around meal times.”

“Attending CPD.”

“Team discussions.”

“Evaluating the playrooms and if they meet the needs of the children.’
“Extending children’s interest.”

1OdzNRA 2dza X adl FF Kl ©@

| at the centre and leading the curriculur

| 2012:30).

Additionally, the Curriculum for

HaMmnao adlasa GKI G
natural disposition to wonder, to be
SEGSYRAY3I YR RS@S
LIN2EY20AYy3 Fdziz2zy2Yg
n

as opposed to the curriculum leading
i KS OKAfRE o{O2G0RA

Knowledgeable responsive
adults who
supportindependence,
confidence and selesteem
bySEGSYRAY3I OK]
interests and choice
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Relationships Matter

The relationships of every child with themselves, begients, carers, family and wider community are valRethtionships arof
OSyGN}f AYLRNIFIYOS Ay | OKAfRU&E fATFS

Relationships Matter

“Our family wall.”
“Discussions with the children throughout the day and mealtimes.”
“Daily diaries of food sent home.”
“Through our own practice and body language.”
“Encouraging peers to engage with each other.”
“Value children’s choice at snack.”
“Discussions with the children at the table.”
“Nuturing and positive relationships.”
e “Responsive to children and parents in regards to eating/independence
and self-help.”
e “We have good relationships with the children and their families.”
reen: Falkirk Froebel

Donna




