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Unity and connectedness

Everything in the universs is connected. The more one is aware
of this unity, the deeper the understanding of cneself, others,
nature and the wider world Chikiren are whole beings whaose
thoughts, feelings and actions are Interrelated. Young

children leam in a halistic way and lsaming shauld

never be compartmentalised for everything links.
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Autonomous learners
Each chiki is unique and what chikiren can do rather than what

more aware of thelr own |eaming. Froebellan educators respect
children for who they are and value them for their effarts.
Helping chiidren to reflect ks a key feature of a

Froebelian education.

The value of childhood
in its own right

Chidhoad Is nat marely o preparation for tha nest stage In
leaming. Leaming begins at birth and continues throughout e,

Relationships matter
The relaticonships of every child with themselves, thelr parents,

carers, family and wider community are valued. Relationships
are of central importance In o chiki's lifa.

froebel.org.uk

@ Froebel

Trust

Creativity and
the power of symbols

Creativity is about children represanting their own ideas in their
own way, supported by a nurturing environment and people. As
chikiren begin to use and make symbols they express their inner
‘thoughts and Ideas and make meaning. Over time, literal
reflections of everyday life, community and culture becoms
more abstract and nuanced.

The central importance of play

Play ks part of baing human and halpa childran to reiata thelr
inner worlds of feelings, kieas and lived experiences taking them
0 naw lavels of thinking, fealing, Imagining and creating and Is
a resource for the future. Children have ownership of their play.
lon values the of adults offering
“freedom with guidance’ to enrich play as a learning context.

Engaging with nature

Experiance and understanding of natune and our pioce in it, 1s
an essential aspect of Froebellan practice. Through real Ife
experiences, childran leam about the Interrelationship of all
fving things. This heips them to think about the bigger questions
of the anviranmant, sustainchiiity and alimata change.

Knowledgeable,
nurturing educators

Early chiidhood educators who engage In thelr own leaming
and believe in principled and reflective practice ara o key
aspect of a Froebellan approach. Froebellan educators
facilitate and guids, rather than instruct, They pravida rich real
iife experiences and observe children carefully, supporting and
axtending ther nterests through ‘freedom with guikiance’.




Connection between Slow
pedagogy and RTA in many
ways.

erstanding of the value of

play
e — -

Realising the ambition:

Interaction being central and
key when working with young
children.

Child —Centred Pedagogy

The significance of snack and
mealtimes provide a unique
opportunity to get to know

children better

Snack and
a clear strd

Setting the Table
. ——

y




Key Question 1:
1. Question What is your
Hlore Detals understanding of the
concept 'Slow

!
@ Limited Knowledge Ped agogy an d
@ High levels of knowledge 2 mea Itl mes.

. Mo knowledge at all

we gathered information about our current
understanding of slow pedagogy and
mealtimes using Microsoft forms, this was
sent to all staff undertaking the project
and we compiled the results.

The results helped to inform our next
action which was to increase our knowledge
and how this might transfer into our
practice.




Staff teams were given the webinar link and a link to access a specific
chapter of reading to promote a common understanding and build
practitioners capacity of slow pedagogy and reflect on links to Froebel.
we then used Microsoft forms to establish tf there was a shift tn
understanding and to visit the four recurring questions throughout

1. What lewvel is yvour knowledge prior to workshop 1 or from any reading or videos yvou have
watched?
1 being, no knowledge and 5 very knowledgable.
MMore Details

6 2.33

Responses Average Mumber

2. What lewvel is yvour knowledge after to workshop 1 or from any reading or videos you hawve
watched?
1 being, no knowledge and 5 very knowledgable.
More Details

6 3.83

Responses Average Mumber

3. 1. What is vour understanding of the concept 'slow pedagogy’'? FPlease type your response
below.
Thank you




Reflective Practitioners

We reflected on our curvent practice and what this meant to
the childven and families in our setting
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we watehed the webinar "Slow knowledge and the unhurried
child" These are our tnitial thoughts........

"Uninterrupted!
"Ecological concerns Deeply involved!
or Pedagogical Free from
concerns” unnecessary
interruptions!”

"slow has become
urgent”

"finding the rhythm "How do we "All knowledge and
of the children you become slow within learning to be
are caring for" routines of the day " valued"

"We want to.... allow "We are at an
time to absorb new advantage that we "Matching pace to
knowledge at can slow down how your body is
children's own speed acceleration in early feeling"”
of learning” years"




Marvellous Mealtimes values and how tlfu:g[
avre veflected in our
pmotioe_.

we Looked at the Marvellous Mealtimes principles, identified any
barriers to meeting these principles, the following polnts were brought

“Too many visuals.”

“Food barviers- Likes dry food.” ~ 3 people highlighted this.
“Wrong Utenstls.”

“Unable to sit to eat”.

“Dishes need done so snack is rushed”

“Type of food”. e.g., thin soup.

“Lack of choice for dietary children or ASN children”.

“No physical space to set up self- serve”.

“Tlme restrictions”- 3 people highlight this.

“waking up from sleep, snack and then home”.




we looked at The Marvellous Mealtimes values alongside the Froebelian
Principles and Ldentified where we could make mprovements to our practice

to ensure children were listened to and given autonomy over how they
wanted to experience thelr mealtimes and what matters to them.

Froebelian
principles

We are foousing on four key quections that will imgrove mecitimes for our (
children, give them more independence, freedom te decide how, where
end when o spend their time ond ensure cur proctice is reflected

through using current reseorch and 1o reflect our families using our
services weluce ond diveraity.

( )

"encourage children to help
get ready for lunch and
snack

? .

. J/

( )

"staff to role wmoolel during
mealtimes”

( N\

'make a list of vesources we
neeol”

. J

- N
"introduce food play experiences

into the core pmvis'uow to support
children who have food related
awxietg to promote pos’ut’we

relationships with food*
\ J

( )

“think about ways we
could support our ?amitics
with mealtimes at home"

. J




There are many ways we have observed "Added value'. The matn elements we have
observed after implementing this approach has been through building our teams capacity
to understand, implement and reflect on our understanding on why and how we are

exploring a slow pedagogy approach during mealtimes. Through our observations and

gathering rich observations, focusing on what children can do and recognising them for
the individual wee people they ave.
A recognised change to the team's mindset, tnstead of asking what i questions?
Asking the "well what if it doesn't happen?”
Seeing the skills, the children are developing and really embedding Froebelian principles
ln having autonomous Learners, knowledgeable nurturing educators, that our
relationships matter and how our environments offer a playful approach to mealtimes.




Autonomous learners

Each child s unique and what
children can do rather than what
they cannot, is the starting point

for a child’s Llearning. Children

learn best by doing things for
themselves and from becoming
more aware of thetr own learning.
Froebelian educators respect children
for who they are and value them for
their efforts. Helping children to
reflect is a key feature of a
Froebelian education.



Autonomous Learners

““We Loentify what children do.”
“Encourage children to be lndependent and
praise them for thelr achievements.”

““We encourage chiloren to make

choices during snack/Lunch.”

*“Opportunity to self-serve and pour own
drinks."

““Use language to model, support or

challenge during fooo times”.

* Ask questions-t wonder? what would happen
Lf?

Self-regulation- of quantities- how hungry







Knowledgeable,
Nurturing
Educators

Early childhood educators who
engage tn thetr own Learning and
believe tn principled and reflective

practice are a key aspect of a

Froebelian approach, Froebelian

educators factlitate and gulide,
rather thaw instruct, They proviole

rich real- Life experiences and observe
children carefully, supporting and
extending thetr interests through
“freedom with guidance’



Knowledgeable anad Nurturing Educators

“Role wmodel.”

“Reflecting on our practice.”

“Rich, real- Life experiences around mealtimes.”
“Attending CPD.”

“Team oiscussions.”

As well as attending webinars/undertaking
professional reading and gathering
pbservations. As a team we also unpicked this
further.

Owne of the ways we used our learning was from
devising with childven and staff, our children's
mealtime policy.

“Bvaluating the playrooms and if they meet the needs of

the chiloren.”
“Extending chiloren’s interest.”




A delve into relationships , allows us to acknowledge how well the
Reyworker role plays in supporting the child's mealtimes- particularly
individual preferences. Each playroom now has a "what Matters to Me' at
mealtimes. This is a single sheet with known preferences on it. staff
thought about something that might support the child or lessen anxiety
at wmealtimes, anything that they felt was crucial for another adult to
know, for example:

* L gets upset when her food touches or gets mixed together.

* M selects photos of meal cholces with a wmember of staff and sticks
these tn a home Link communication book.

*  Z prefers to use the blue cup with the yellow handles to drink.




Creating a robust system
iy pmo’c’we that mwade what
matters to every child

through Marvellous
Mealtimes visible Ln
pmu’c’we
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Rﬁta’c’wwships

\

Matteyr

/

/ The relationships of evevg\

ehilo with themselves, thely
Parents/Carers family and
widler oommuwﬁtg are
valued. Relationships are of
central tmportance tn a

_ child's Life .




RﬁLat’LowsM’Lps Matter

we vecognise anod value all the r@tatiowsmps that childven have, the ma "y stgnificant
adults b a child's Life ave of central bmportance to them.

AS proctltloners wWe spend time oettiing to kwnow families and what Ls Liaportant to theme as a
P P O? 4 P

{amltg. ALL ehildren ave Lnvited to brine Ln o {amit pmto whieh SUPPOILS chtldren to malke
a pos’ucl\/e Linle between ot and AFSErY.
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The value of
Childhood tn its
own Right

~
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/ Childhood is not merely a\
preparation for the next
stage in learning.
Learning begins at birth

and continues throughout

\_ Life. J




The value of Chtlahood tn
lts own Right

we looked at what children can
do and thetr readiness to try out
new skills , some of the
youngest children were seated
in highchalrs for meals, when
they were given a cholee of where
to sit they instantly chose to
join thelr peers at the table. The
outcome from this change was
happy, confident and
Lndependent children.
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Connectedness

Bverything in the universe is
connected. The more one Ls aware of
this unity, the deeper the
understanding of oneself, others,
nature and the wider world. Children
are whole beings whose thoughts,
feelings and actions are lnterrelated.
Young children learn tn a holistic
way and learning should never be
compartmentalised for everything
links.



Making the connection
between homee and nirsery
I an unhurried way.

Through role play
children malke
sense of their world
by replaying their
oww Life
experiences, where
we advocate

children do this at

thelr own pace and
are wot rushed itnto
learning new
skills unttl they
show a destre to do
S0.
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Connecting real Life
experiences



Oreati,vi,tg and the

Using objects to represent foool

power of symbols



We continue to
Family and share our journey
Community with our families

and community.

Throughout the project there has been very

much a collaboration between children ,
staff, parents and our Pedagogue. The
next two pages give a highlight of the
ways we reacheod out to all stakeholders.




The children made trutfles this moming r . ) o TN
exploring the different textures and The children followed the recipe to mix

SIS Ihes N 2SS the ingredients together to make

we have also been SO e ool o
showing our progress . IRy o i s
of how we .

are Lmplementing
Slow Pedagogy with
Froebelian
principled practice on gy Sy ot o

Hearlyliteracy #finemotorskills home corner this afternoon next to the

/
T—WLtte Y. sece X cosy fire ¥, “nice star on the tree” say

E. H says “thank you”
y FOLLOW US ON '

This Photo by Unknown author is licensed under CC
BY-NC.



https://www.freepngimg.com/png/75947-united-portable-of-twitter-states-graphics-logo
https://creativecommons.org/licenses/by-nc/3.0/
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through using current reseorch and 10 reflect our families using owr
services veluce ond divereity
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Relotrxoniships matter

Froebelian Principles




Mealtimes in the under-three's
rooms were organised and efficiently
planned but after reflecting on the
experience staff Ldentified there was
Little opportunity for children to choose
how they enjoyjed their mealtimes, they
were serveo thelr meals without
the oppovtuw’ucg to choose where to sit,
make cholees about the food they ate and
there was scope for further tnteraction
with each other.

We are focusing on four key questions that will
beprove mealtimes for our children, give thew more
independence, freedom to decldde how, where and whew to
spendl thelr time anol ensure our practice is reflectent
through using current research .

These ave the questions we have been analysing as a
team:

1. What ts our understanding of the concept ‘slow
pedagogy’?

2. From our understanding, what does ‘slow pedagogy’
practice Look Like in ELC at Mealtimes?

3. In what ways do children tn our setting have the
freedow to dectde how, where and, whew to spend thelr
tinmee, in, regard to mealtimes?

4. Through observing and reflecting on practice your
Froebelian principled practice, in what way does this
connect to slow pedagogy?




we also have a Thing link which
Ls a tool that allows us to share
information tn an tinteresting
and informative way that is very

Froebelian
principles

user friendly for everyone. It has
a range of wedia on it, such as
videos, photographs as well as text.




For Further information or questions please contact:

Lywnette wWilsown Linda Love -

- Sewnlor Barly Sewtor Barly
O Years Officer | @ Years Officer



mailto:Lynette.wilson@falkirk.gov.uk

